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AcasesmdyofCLILpracticesintheEFLclassroom

ANITAKoike*

Introduction

Withtheexpansionofglobalisationandincreasedcontactbetweencountries,beingabletouseEnglishis

essential.InJapan,allelementaryschoolshavebeenrequiredtointroducecompulsoryEnglishlessonsfbrthe

fifihandsixthgraderssince2011.Wewouldprobablybeabletoseetheresultsaround2018anditisstilldifficult,

insomesense,toimaginehowmuchimprovementwouldbemadebyleamingEnglishfromtheageofllyears.

Inthispaper,thecurrentuniversitysmdentsthatlfbcusonarethosewhostartedtheirEnglishlessons廿omthe

firstyearofjuniorhighschoolandstudiedfbrsixyearsbefbreenteringtheuniversity.However,itstillseemsto

bedifficultfbrmanyofthemtothink,express,researchandpresenttheirideasintheirownwordsinEnglish.

Eventhoughmorecommunicativemethodsareadoptednowadays,Englisheducationinmostoftheschools

isstillprimarilygrammar-translationbased.JapanesestudentscanbequiteinexperiencedasfarasEnglish

communicationabilityisconcernedandthatisoneofthereasonswhylaminterestedinCLILmethodology.

CLILstandsfbr､ContentandLanguagelntegratedLeaming"whichinvolvesteachingasubjectthroughthe

mediumofasecondorfbreignlanguage(Coyle,Hood&Marsh,2010).Learnersacquireknowledgeaboutthe

contentofthesubjectandlanguageatthesametime.ltisamethodologythatcanenhanceaninterestinleaming

EnglishandenablessmdentstoimprovetheirHuencybyfbcusingmoreonthecontentratherthanEnglishitself

ItisnotaneworinnovativewaytoteachEnglishasafbreignlanguagebutithasbeenusedinmostEuropean

countriessincethel990s.HerearesomebenefitsregardingCLILmethodologyasillustratedontheEuropean

Commission'swebsite(CLIL'sBenefits,2012):

lltdevelopsinterculmralcommunicationskills.

21timproveslanguagecompetenceandoralcommunicationskills.

31tdevelopsmultilingualinterestsandattimdes.

41tprovidesopportunitiestostudycontentthroughdifferentperspectives.

*AlecturerintheFacultyofRegionalDevelopmentSmdies,andamemberoftheInstimteofHumanSciencesatTbyoUniversity
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51tallowslearnerSmorecontactwiththetargetlanguage.

61tincreaseslearners'motivationandconfidenceinboththelanguageandthesubjectbeingtaught.

Inshort,thebenefitsofCLILincludeaspectsofmotivation,developmentoflanguageproductionand

meaningfillcommunicativeability,aswellaslearningthecultureofasubject(DaleandTanner2012).In

thispaper,firstlwillintroducesomeactivitieswedidinarequiredEnglishcoursefbrsophomorestudents

whomajoredin"RegionalDevelopmentStudie"Next,IwillexplainthereasonswhylsuggestusingCLIL

methodologyintheEFLcourseintheuniversity.Finally,Iwillbrieflydiscussthepossibilitiesandissuesinvolved

whenintroducingCLILmethodology.

SomeactivitieswedidintheEFLcourse

Basicallylhadtwogoalsfbrthisoralcommunicationcourse.The6rstwastohelpstudentsfeelcomfbrtable

and廿eertocommunicateandexpresstheirideasinEnglish.Thesecondwastohelpthemgainsomegeneralideas

andknowledgeabouttheworld.Afterall,theyweremajoringinRegionalDevelopmentanditwouldbebetterfbr

themtoknow,fbrexample,somethingmoreaboutlndiathanjust"curTyandrice''.Ofcourse,smdentscanleam

moreaboutdifferentregions,andcountriesintheirmajorsuUectcourses;thecontentweincludedinthisEnglish

coursecouldbeconsideredarastarter''orsomethinglikeasidedishtosupporttheirmajorsubjects.

Asmentionedabove,oneofthemaingoalsofthiscoursewastoleamaboutdifferentcountriesaroundthe

world.Therewasnotextbookrequiredinthiscourse;instead,laskedsmdentstochooseanotebooktheyliked

andnamethenotebook･!MyWorldMap''.Therewerel5classesinonesemesterandclassesmetonceaweekfbr

90minutes.Asthefirstclasswasfbrintroductionandthelastclasswasfbrthe伽alspeakingtest,weacmally

hadonlyl3classestocreateanddeveloptheworldmapnotebook.Thetimewaslimitedandthuswedividedthe

worldintol3regions.HereisasamplesyllabuSinFigurel:

Inaddition,someregularactivitiesthatstudentsusuallydidbefbretheclassandduringtheclassarelisted

belowinFigure2.

(1)Pre-classactivities

Everyweekbefbrelearningaboutanewregion,smdentsweregivenamapofthatregionandthentheychose

oneortwocountriesthattheywereinterestedin.Afiertheydecidedwhichcountrytoresearch,theyhadtodrawa

Fig.1

C1assl Introduction Class6 NorthAmerica Classll NorthEurope

Class2 EastAsia Class7 SouthAmerica Classl2 SouthEurope

Class3 SoutheastAsia Class8 CentralAmerica Classl3 NorthA髄Ca

Class4 SouthAsia Class9 EastEurope Classl4 SouthA廿ica

Class5 WestAsia ClasslO WestEurope Classl5 FinalSpeakingT℃st



KOIKE:AcasesmdyofCLILpracticesintheEFLclassroom 149

Fig.2

Pre-claS§aCtivities Mainin-claSsactivitieS SomefOll0w-upactivitiesorfOrhomework

Creatingan

initialmindmap
45-secondtalkinpairs

Writingasummaryaboutthecountrytheychoseorthearticlegiven

inadvance

Articlereading 2-minutetalkinsmallgroups
Retellingwhattheyhadreadorsometimeswhattheirparmershad

said,etc．

Q&Apracticeinpairs Givingamini-presentationingroupsorinclass

mindmapwithatleast5keywordsbasedonthecountrytheychose・Theyusuallytriedfirstbythemselvestosee

howmanykeywordstheycouldcomeupwithandthentheydidsomeresearchontheintemetorreadsomebooks

toaddsomemorekeywordsaboutthatcountryinadvancebefbretheclass.Thatwastheminimumrequirementfbr

theirhomework.Someofthemdrewtheirmindmapswithcolours,hand-drawnpictures,oraddingsomerelated

photostosupporttheirkeywords.AsHanner(2011)alsopointedout,somestudentsareparticularlyvisually

orientedandcanbeinHuencedbywhattheysee.Infact,smdentsIovedlookingateachother'smindmapsand

theyseemedtolookfbrwardtoseeingthedrawingsandpicturesintheirpartners'notebookseverytime.Itwas

alsoreallyagreatpleasuretoseetheireagemessincreatingtheirol･iginalworldmaps.Besidesthemindmaps,

sometimessmdentswerealsoaskedtoreadatextrelatedtothatregionandthentheycheckedtheirunderstanding

andthemeaningofsomeimportantwordsinclasswiththeirpartnersorinsmallgroups.

(2)In-classactivities

The6rstin-classactivitylwouldliketointroduceisa"45-secondTalk'',whichrequiresstudentstoanswera

questionoraddressatopicwithin45seconds.Itwasusuallydoneinpairsandstudentstooktumstospeakand

countsentencesfbreachother.Thespeakingtopicswerebasicallybasedoneachregionthatwasassignedinthat

weekbutwealsodidsomegeneraltopicssuchastheirlikesanddislikes,somethingintheirdailylife,shopping,

etc.Thisactivitycouldalsobeusedfbrcheckingsmdents'understandingwiththereadingtextgiveninadvance

orfbrreviewingsomethingtheyhadleamedinpreviousclasses.Byprovidingalimitibreachspeakingtime,

ithelpedandpromptedstudentstothinkmorequicklywithoutgivingthemtoomuchtimeto@.translate"intheir

heads.Studentshadtofbcusonthemessagetheywantedtodeliverandthustheirspeechcouldgainasmoother

How.ltwasalsoataskthatensuredeveryoneparticipatedinspeakingequally.

Inaddition,smdentsweregivenacleartargetregardingthenumberofsentences,whichalsodependedonthe

levelofeachclass.Inthebeginners'class,fbrinstance,their伽algoalwastomakemorethan5sentenceswithin

45seconds.Smdentswereshownhowtocounttheirspokensentencesandbydoingsotheyalsohadaconcrete

numbertomeasuretheirownspeech.Thistaskprovidedstudentstheopportunitytoimprovetheirhencyand

helpedthemtobeawareofthequalityofthecontenttheyproduced.Ireceivedsomepositivefbedback廿om

thestudents,whosaidthatitwasenjoyableandtheyfblttheurgetosaymoresentencesandtrytoaddmore

infbnnationastheirpartnerwascountingfbrthem.

Thesecondactivityir2-minuteTalk''.Itwasaspeakingtaskdoneinsmallgroupsandthetopicwasbased
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ontheinfbnnation,thekeywordstheyfbundinadvanceasapre-classtask.Therefbre,smdentshadtodotheir

homeworkinadvanceinordertodothisactivityanditseemedtobeagoodexercisefbrthemtoexplainthe

keywordstotheirpartnerswithoutusinganypreparedscripts.Therewerenostrictrulesaboutthekeywordsand

thussmdentshadthe廿eedomtofindthekeywords(e.g.languagespokeninthatcountry,people,thecapitalcity,

religions,fbod,festivals,famouspeople,etc.)Infact,manysmdentsenjoyedthismappingactivityandithelped

themorganisewhattheyknewandhadresearched・Figure3toSshowssomeexamplesofthemindmapsdrawn

bythesmdents.

(3)Follow-叩activities

Thereweresomefbllow-upactivitieswedidinthelastl5minutesoftheclassorsometimesatthebeginning

ofthefbllowingclass.Forexample,writingasummary.Smdentswroteasummaryofwhattheyhadfbundout

aboutthecountry(either廿omtheclassor廿omtheirpartner)withinatimelimit(e.g.lOminutes).Sometimes

theywerealsoaskedtosummariseorretellthearticlethatwasgiveninadvanceandthensmdentscheckedtheir
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understandingbyaskingeachotherquestionsorreadingeachother'swriting.Thereasonfbrgivingthesmdentsa

timelimitissotheywon'tinstantlyreactbygoingtotheirdictionariesbutwilltrytousetheirownwordsinstead.

ItwasgoodpracticefbrthemtothinkinEnglish,andatimerisde6nitelyanessentialandpowerfilltooltousefbr

suchactivities.

ThefinalSpeakingT℃stwasaQATestfbrlOminutes.Smdentsdidthistestinpairsandthustheyhadtowork

withtheirpartnersregularly,organisethecontentthattheyhadlearnedandpractisehowtoaskandanswerthe

questions.Basicallysmdentscouldaskanyquestionsaslongastheywererelatedtotheregionswedidinclass.

However,therewerethreerules.First,4continents(Asia,Europe,AmericaandAfi･ica)neededtobecoveredand

thereshouldbeatleast8countries(2countries廿omeachregion)mentionedinthisQAtest.Second,aslquestion

wascountedaslpointandlanswerwasalsocountedaslpoint,50pointsweretheminimumscoretopassthe

test.Finally,notonlycasualquestionsaboutthingslikefbodorfamouspeople,butalsosomethingmoreintelligent

neededtobeincludedsuchasthecapitalcity,thelanguagepeoplespeakinthatcountry,themainreligion,etc.

Aside廿omthenumberofquestionsandanswerscount,itwasaninterviewexamthatcouldassessboth

languageskillsandgeneralknowledgethatwasrelatedtotheassignedregions・Asthetopicwasfamiliar,authentic

andinterestingenoughtoinspirethestudents,theydidquitewellusingEnglishduringmostoftheclasstime

interactingwithotherstudents.UsingCLILmethodologymadetheclassmoreinterestingandpracticalandatthe

sametimeStudentscouldpursuetheirindividualinterests.Itwasexactlytwobirdswithonestone.

AnalySiSoftheResults

AsaresultofusingCLILmethodologyinthisEFLclassroom,Ifbundthreeinterestingpointsthatshowthe

effectivenessandefficiencyofusingthismethod・First,smdentsspokemoresentencesinthesecondhalfofthe

semesterastheyfeltmorecomfbrtableusingEnglishandsharingtheirideaswiththeirspeakingpartners.They

weremorecommunicativeandlessafiaidofmakingmistakes.

Figure6(above)showsthechangesintheaveragenumberofsentencesthatstudentsspokeinthespring

semester.Itcoulddependonthetopicthatisgiveneachtimeandtheprogressfbreachstudentwasalsodifferent.

Second,smdentsweremoremotivatedtospeakEnglishthanatthebeginningofthecourse.Astheyfeltmore

comfbrtableusingEnglishfbrcommunication,theyleamedmorevocabularyspontaneouslyontheirown.Aswe

allknow,motivationisoneofthekeyfactorsthatdetenninetherateandsuccessofsecondlanguageattainment.

UsingEnglishinarealsettinglikethisdoeshelpsmdentsrealiseandleamhowtouseEnglishmeaningfillly.

Thethirdinterestingpointlfbundwasthatstudentsstartedtobecomeattachedtotheirownworldmap

notebook.Inthefinalquestionnaire,morethan75percentoftheclasscommentedthattheywouldcontinue

makingthenotebookthemselves,learnmoreaboutothercountriestheyareinterested加andthattheyfelttheurge

toleammoreaboutJapanandJapaneseculture.
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Fig6

April-May June-July

Elementarylevelclasses 2-3sentences 4-5sentences

Pre-intermediatelevelclasses 3-5sentences 7-8sentences

Upper-intermediatelevelclasses 5-6sentences 9-lOsentences

ReasonsfOrusingCLILmethodologyinuniversitycourses

Ihaveworkedasalanguageteachersince2001andlhavetriedmanydifferentkindsofcommunicative

approachesintheclasses・Ialsousedmanycommercialtextbookspublishedbythosemajorpublishingcompanies

suchasLongman,OxfbrdUniversityPress(OUP),andCambridgeUniversityPress(CUP)andsoon.According

tothefeedbackquestionnaireslhavecollected,theresultsfbrmostofmyclassesarequitepositiveandmostof

thestudentsaresatisfiedwiththelessons・Still,Ihavealwaysfeltthatsomethingismissinginthelanguagecourse.

Itistruethatmostofthetextbooksarewell-balancedandcoverallfburskills(Speaking,Listening,Readingand

Writing)tohelpsmdentsuseEnglisheffectivelyinsomeway,andthecommunicativeapproachesareeljoyable

andsupportivefbrbothEnglishleamingandteaching.However,thosedailytopicsandeverydaysimationsarenot

reallyusefillunlessstudentshavetheopportunitiestousethelanguage.AsJapanisanEFLcountryjEnglishisnot

usedmuchindailylifebutratherasameasuringstickfbrmostoftheexaminationsorqualifications・Eventhough

accesstotheinternetandauthenticmaterialsisnotdifficultinJapan,andstudentsareofferedmanydifferentkinds

ofopportunitiestostudyabroadorparticipateinsomeEnglish-speakingevents,theopportunitiestoactuallyuse

Englisharestillquitelimited.

TherearetwomainreasonswhylwouldliketosuggestusingCLILmethodologyintheEFLcoursein

university.First,asmentionedearlier,usingCLILmethodologyprovidesstudentswitharealopportunitytouse

Englishmeaningfilllyandcanalsohelpthemtoberesponsiblefbrtheirownlearning.Learningsubjectssuch

ashistory,literatureandscienceinEnglishenablessmdentstouseitasacommunicationandleamingtool.For

example,thepointofreadingatextinEnglishistogainknowledge打omthattextandtoobtaininfbnnation,

nottoleamthestructureofEnglishorhowtotranslateitintoJapanese.CLILmethodologyrequiressmdentsto

understandthetextinEnglish,whichalsohelpsthemtobeabletothinkinEnglish.Afiertheyhavebeenlearning

Englishfbrmorethan6years,Ibelieveitistimefbrstudentstomoveontothenextlevel,whichis"Using

English''.OncestudentsexperienceusingEnglishinarealsetting,theywillbeabletogetusedtothinkingin

EnglishandlearninginEnglish.InanEFLcourse,leamingEnglishisbasicallythemainpurpose;however,most

smdentsstillhaveanawarenessthattheyarenotgoodatEnglish.Inordertohelpthemtobemoreconfidentusing

English,itisimportanttofindsomethingthatcanattracttheirattention.Consequently,leamingsomethingin

Englishgivesthemareasontoexploreandrealisetheirpotentialabilities.

Second,astheMinistryofEducation,Culture,Sports,ScienceandTechnologyinJapanispromotingthe

internationalisationofuniversities,oneofthegoalsistointroduceclassesinEnglish(MEXT,2012).Befbre
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learningtheirmainsubjectcoursesinEnglish,asmentionedearlier,usingCLILmethodologyintheEFL

classroomcouldbea@dstarter''andplayanimportantroleinenhancingstudents'Englishleamingandopening

anotherpossibilityfbreffectivelanguageteaching.Inaddition,leamingbyCLILmethodologycouldbeastrong

supporttocomplementtheirotherrelatedcoursework.Smdentscanimprovetheirfburskills(Speaking,Listening,

ReadingandWriting)simultaneouslybyusingthemtounderstandthecontent.AccordingtoCoyle(2010)CLIL

practiceisbasedonthe4Cs丘amework;Communication(usinglanguagetolearnwhilstlearningtouselanguage),

Cognition(thinkingandunderstanding),Content(developingknowledge,skillsandunderstandingofthes呵ect)

andCulture(selfandotherawareness/citizenship)which,inmyview,areexactlytheessentialskillsthatJapanese

universitystudentsneedtoacquire.

Inaddition,universitysmdentshavemorevocabularyandgeneralgrammarknowledgetodealwithreading

texts,whichisanessentialskillinCLILmethodology.SomepeoplesuggestintroducingCLILatelementary

schoollevelandlamnotatallopposedtotheidea・However,whenconsideringthenecessaryteacher'straining

andprovisionofasupportivelearningenvironment,personally,Ithinkwemaystartwithuniversitycourses.If

leamersknowthattheywillhavetolearnsomeoftheirsulJectsinEnglishintheuniversities;itmaybeagood

opportunitytochangetheirattitudetowardslearningEnglish.Itwillprovideastrongerandmorepracticalstimulus

tolearnit.StudentswillbemoremotivatedtoleamandwillbemoreeasilyinvolvedinthesuMect.Astheyare

studyingsomethingtheychoseastheirm"or,hopefillly,itwillbeinterestingenoughtoinspirethem.CLILhelps

studentsleamEnglishmorequicklyandgivesthemastrongmotivationtowardleaming.Thatis,infact,thekeyto

improvingtheirEnglish.

PossibilitiesandissuesregardinguseofCLUmethodology

Asmentionedabove,CLILmethodologyisnotonlyusefillfbrsubiectteaching;itcouldalsobeagoodwayto

activateandre廿eshthecurrentstateofEnglisheducationinJapan.CLILcanstimulatenotjustknowledgeand

experiencebutalsothelanguage.Ithelpstoincreaselearners'motivationandencouragethemtonoticelanguage

whileleamingthecontentanddOingthetasks,whichisacrucialfactorfbrsuccessfilllanguageleaming.

Ontheotherhand,therearecertainlysomeissueswemayneedtoconsiderwhenusingCLILmethodologyin

theEFLclassroom.Forexample,thecontentlusedinthesophomorecourseismorelikeahistoryorageography

subject;however,aslamnotasubjectteacher,theinfbnnationlcouldprovidewasstillquitelimited.Therefbre,

itmightbenecessarytoprovideregularteachers'training,workshopstoofferlanguageteachersadditionalideas

fbrusingCLILmethodology.Aslanguageteachersarebasicallyteachingthelanguage,theyneedtohavesome

SuppOrttO伽dsomeinterestingandpractical.@content''tobaseiton'Thesamecanbesaidfbrthesubjectteachers,

whomayalsoneedtohavesupportivelanguagecoursesregularlyorworkshopstohelpthemwhentheyteachtheir

subjectsinEnglish.Forexample,givingclassroominstructions,methodsofexplainingwords,content,etc.Other
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issuessuchastheclasssize,learners'levels,materialsandassessmentpolicywouldalsoneedtobetakeninto

consideration.

Asanexample,regardingthematerials,IhadtheopportunitytovisitaCLIL-basedclassintheNetherlands

abouttwomonthsagoanditwasabiologyclassinajuniorhighschool.Theschoolactuallyhasjuststarted

usingCLILmethodologythisyearandsotheyarestillleaminghowtoadaptthisapproachbytrialanderror.

ThebiologyteachertoldmethattheyactuallyremadethetextbookinordertouseCLILmethodologymore

effectively.Thereweretworeasons.Onewasthatbiologyisanewsubiectfbrthesmdentsinjuniorhighschool

andtheotherwasthatitissometimesdifficultfbrthebiologyteachertoexplainsometechnicaltermsinEnglish,

sotheyacmallyrewrotethetextbookinSimpleEnglishfbrthistrialcourse.Inaddition,theyhaveameetingonce

amonthwiththelanguageteachersandleammoreaboutCLILmethodologybygivingtriallessonsinfrontof

othercolleagues.Theyarelearning,fbrexample,howtopresentvocabulary)howtocheckunderstanding,howto

provideinputandsoon.

Therefbre,ifpossible,wecouldconnectbothsumectteachersandlanguageteacherstocooperatewitheach

other.SomeexperimentalcourSescouldbearrangedinordertoseehowitmayworkoutandthenteacherscould

findwaystoimproveandapplytheirteachingstepbystep.Itwouldbeachallengingandtime-consumingprocess

toplanCLILlessonsandcreatematerialsfbrit;however,itwoulddefinitelyhelpteacherscreatemoredynamic,

engaginglessonsandimproveEnglisheducationinJapan.

Conclusion

Personally,Ithinkthemosteffectivewaytolearnafbreignlanguageistobeinvolvedintheenvironmentof

thatlanguage,suchasthenamralconditionsofacquiringourfirstlanguageorlearningthelanguageinasecond

languageenvironment.However,inJapan,whereleamingafbreignlanguagetakesplaceinamoreartificial

setting,thisisdifficult.Inthatsense,usingCLILmethodologywouldbemorerealisticandpractical.CLILisnot

onlyfbrsubjectteachers,butalsocanbeadaptedbylanguageteachers,especiallythosewhoarefedupwithusing

commercialtextbooks.Itcouldbechallengingbutifwelookatit廿omadifferentperspective,usingCLILinthe

EFLclassroomcannotonlyincreasethesmdents'motivationbutalsomaychangetheirattimdetowardsEnglish

leaming・MoststudentsinJapanareusedtostudyinginagrammar-translationwayandthusCLILmethodology

couldbeanewleamingexperiencefbrthem.Manycommunicativemethodshavebeentriedandexplored,and

muchhasalreadybeendiscussedanddonetomeetthedemandfbreffectiveandcommunicativelanguageteaching

andleaming・However,IbelievethatCLILmethodologyholdsgreatpotentialandcouldopenanewdoorfbr

promotinganddevelopingthecurriculumfbrbilingualeducationinJapan.
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【Abstruct】

EFL教室で行われたクリル教授法の事例研究

小池アニータ＊

「一番効果的な英語学習法、英語教授法は何か」とは英語教育において世界共通の悩みである。この事例研究はク

リル(CLIL)教授法を英語学習者のスピーキングカを高め、学習者がもっと自信を持って英語で発言するための方法

として提案している。CLIL(ContentandLanguagelntegratedLearning:クリル）というのは理科や社会などの教科学

習と英語の語学学習を統合したアプローチで、ヨーロッパでは広く使われている英語教育方法で、主に小学校から

高校までで行われている。教科の内容を題材にして、英語でいろいろなアクテイビティーを行うことで、教科の内容

を理解していくだけではなく、英語の4技能を高めることもできる。これは英語を外国語として学んでいる日本の英

語教育にも大きな効果をもたらすだろう。大学の国際化、グローバル人材育成プロジェクトが進んでいる中、クリル

(CLIL)を英語クラスで応用し、英語で他の科目を学ぶ前の“ウォーミングアップ“として活用できるのではないか

と考える。

キーワード：クリル教授法(CLIL教授法)、モチベーション、大学の国際化、英語教育、英語学習

Aworldwidequestion,whichiscontinuallyaskedallthetime，iswhatisthemoste縦ctivewaytolearnandteachEnglish？

Thepurposeofthiscasestudyistoexaminehowwecanimprovesmdents'speakingskillsandtohelpthemuseEnglishmore

confidentlybyusingCLIL(ContentandLanguagelntegratedLeaming)methodology.Itprovidessmdentswitharealopportunity

touseEnglishmeaningfilllyandincreasestheirmotivation.ltalsocanopenanewdoortoeffectivelanguagelearningand

teachingandpromotingtheintemationalisationofuniversities・CLILisnotonlylbrsubiectteachersbutcanalsobeadaptedby
p9

languageteachers・ltcouldbechallenging,butusingCLILmethodologyintheEFLcoursecouldbeconsideredas..astarter

befbrelearningothersuWectsinEnglish.

Keyword:CLILmethodology,motivation,internationalizationofuniversities,Englisheducation,Englishlearning
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