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Abstract

TheriseindemandfororalcommunicationclassesatuniversitiesinJapanhas

leftsometeacherswithmanysuchclassestoteach.Whenplanningacurriculum

fortheseclasses,ideally,ateachershouldgothroughathoroughsystematicprocess.

However,realtimeconstraintsmakethisprocessalmostimpossible.Awaytosave

timeandstilldeliveragoodcurriculumistouseapre-publishedte χtbook ，butthenumberofchoicesofsuitabletextbookscanbedaunting.Thispaperprovidesapracticalchartthatteacherscanuseasachecklisttoevaluatepossibletextbookstheyareconsideringforanoralcommunicationsclass,basedonthecriteriaofphysicalcharacteristics,organization,topicsandactivities.

1.0Introduction

1.1Background

Muchisknown,andsowillnotbediscussedindepth,aboutthelackofskill

withregardtooralskillthatstillexitsthroughouttheJapanesecompulsoryeduca-

tionsystem,andculminatesinthegraduationofnon-communicativeuniversity

students.Primarily,thishadbeenduetotheheavyemphasisonagrammar-based

curriculum.Thistendedtoleadtopracticingonlyreadingandwritingintheclass,

ashasbeenpointedoutbyYoshida(2002)whoclaimsthatinJapanthereexists “afailuretounderstandthefundamentaldifferencesbetweenso-calledtraditionalapproachesandthecommunicativeapproaches".However,acounter-measureoverthelastfewyears,orso,hasseenprominencebeinggiventotheneedformoreeffectiveoralskillsinstruction.Attheuniversitylevelnow,evenifstudentsstudyonlyonelessonofEnglishaweekthatwilltendtobeaspeakingskillsrelatedclass.Thisgradualshiftfromreadingandwritingtooralandauralhascomeabout
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probably,atleastinpart けoageneralrecognitionforaneedformorecommunica-tivestudentsupongraduationfromuniversityandthe

“coolfactor",attachedtobeingabletospeakEnglish.Plus,itseemsforeignteachershavefilledthevoidofteachingspeakingskillsthathasbeenleftbytheirJapanesecolleaguesinsomeJapaneseinstitutes.Asaresultofthesefactors,someforeignteachersarefindingthattheynowhavetopreparemoreandmorespeakingsyllabusestomeetthedemandthathasarisenforsuchcourses.Owingtothesizeandvarietyoflevelsandpurposeofspeakingcoursesitcanbesaidthatnotwoclasseswillhavethesamecurriculum,buttheremaybecertainsimilaritiesthatclassesshareataparticularlevelofproficiency.Forinstance,aspeakingsyllabusclassaimedatbeginnerlevelstudents,whateverthemethodology,shouldatleastincludegreetingsortalkingabouttopicssuchashobbiesorfamily,etc.OnelistofacronymscompiledbyMacmillanPublishers(2002)coinstheacronym,TENOP(TeachingEnglishforNospecificPurpose);aplayonwordsofit'sproductivecounterpart,ESP(EnglishforSpecificPurposes).TENOPclassesdescribealearningsituation

“wherethepurposeis,atbest,vague"andareusuallyconvenedtoseeminglyallowstudentstomeetuniversitygraduationrequirements".Thesecompulsoryclassesatfirstandsecondyearlevelatuniversitieshavebeencriticizedforbeinghaphazardinnaturewithteachersmerelyfillinguptimeforninetyminutes.Fortheteacherwhoisfacedwithteachingapossiblelargenumberoftheseoralskillsclasses,atperhapsmoreofabeginnerlevelforfirstandsecondyears,thechoiceofcurriculumis,ofcourse,important,unlessitistodegeneratetotheTENOPlevel.Onetypeofchoicetomakeaboutthecurriculumiswhethertobuildthecurriculumfromscratchandmakematerialssuitabletoeachindividualclassor,ontheotherhand,usesomekindofpre-publishedtextbook.Theideascontainedinthispaperaimtohelpteacherswhomakethelatterchoiceandmayalsobeworkingcomparativelyaloneandhavedifficultyinfindingatextbookthatsuitsaclassoforalskillsthatateachermightendupteaching.

1.2Startingfromscratch

Inanidealworldtheteacherwouldproduceasystematicplanforeachclass

followinganumberofpoints.WriterslikeBrown （1995 ）indicateanowwidelyacceptedapproach.Theprocessstartswithaneedsanalysisofthestudentsandtheteachingenvironment,whichthentranslateintothegoalsand,morespecifically.the
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objectivesforacurriculum.Thentestingisputinplace,followedbymakingthe

actualmaterialsandthen,finally,teachingthem.Eachofthesestagesshouldalso

beunderconstantevaluationthroughoutthecurriculumprocess.Thisapproachis

ofcoursetherightwaytoundertakeanyclass,notjustspeaking.However,this

worldisnotanidealoneandteachersinJapanhaveto,asmentioned,teachmany

part-timeclassesduetoincreaseddemand.Also,thescarcityoffull-timeand

tenuredpositions,(Aldwinckle,1999)meansthatateachercanpotentiallyhavea

largenumberofpart-timeclassesatanumberofinstitutestomakealiving.This

demandandhighnumberofclassesshortenstheamountoflimethatteacherscan

spendonpreparingforeachclass.Theref(:)re,insteadofmakingafull-systematic

planforeachclasstheteachermayoptfortheotherchoice.usingpre-published

materials.

1.3Pre-publishedmaterials

Thissurgeinspeakingskillsclasseshasbeenmetwithflurryoftextbooksfrom

thepublishinghousestomaketeachers'liveseasier.Foranyonecontemplating

usingatextbooktherearemanyoptions.Indeed,acheckoffourofthesemajor

publishingcompaniesofEnglish －basedmaterialsinJapan(Cambridge,Longman,MacmillanandOxford)foundthattherewereaboutfortyfourbooksthatcouldbeusedinthatkindoforalskillsclass.Theseincludedtitlesfromadultandteenagelearnergroupsandmixedskillsandpurelyspeakingtextsbetweenbeginnerandhighbeginnerproficiency

。Fortheteacherwhodoesnothavetimetoproduceindividualcurriculums,thesematerialsofferareasonablycohesivesetofactivitiesputtogetherasacurricu-lum.Theyappearwithenoughunitstocoveraparticularsemester,with.usually,aselectionofstimulatingtopicsf(:nthestudentstoaddress

・Advantagesofusingpre-publishedtextbooksAfterrecognizingthesituationsthathaveleadtoaproliferationoftextbookadoptionforclasses,itisimportanttoalsoconsidersomeofthebenefitsforteachersofusingapre-publishedtextbookasacurriculum.Firstly,again,freeingupofateacher'stimecannotbestressedenoughasadecidingfactorinusingatextbook.Thebusyteacherfacedwithteachingmany

“koma ”isconstantlyunderpressuretomaintainalevelofinterestofEnglishinhisorherstudents.andiftheteacherhastoproduceeachsetofmaterialsfromscratchthentheremaybeadropinqualityofmaterialsastheworkloadincreases.Having
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atextbookallowstheteachertoconcentratepurelyontheteachingandlessonthe

productionside 。Thetimeelementalsogoeshandinhandwiththene

χtpoint,easeofuse.Theaccompanyingteachers'guidewillhaveusuallybeenwrittenbyanESLprofes-sional,whohasspentalotoftimeintheclassroom,andwilloffersuggestionsonstyleandorderofdoingtheactivitiesforaunit.Thiscouldalsobeseenasabasicteachingaidtobeginningteachers.Furthermore,manyofthebigpublishingcompaniesalsooffersupplementarymaterialstoenhanceexistingmaterials,includ-ingdictionaries,vocabularylistsandworkbooks,forprivatestudytoaccompanyate

χtoutsideoftheclassroom 。Thethirdpointisavailability.uponrequest,mostpublishingcompanieswillsenduptothreetextbooksforfreeinspection.Arepresentativeofapublishingcompanyisalsoinapositiontoadviseaboutasuitabletextorprovideinformationaboutwhatkindoftextbooksteachersinotheruniversitiesareusing.Informationcanbefurtherobtainedbyin-depthwebsitessetupbythesamepublishingcom-paniesthatsorttheirtextbookbycharacteristicsintotableformtomakeselectioneveneasier

。Thenextadvantageisuniformity.Mostmediumsizeduniversitiesentrusttheteachingoforalskillstoanumberofteachers,whowillofcoursedifferin,say.approach,butbyhavingtheteachersagreetousethesametextbookstoteachthesamelevelofclasses,thestudentscanbeclosetobeingtaughtatthesamelevel

・Thiswaytheycanbetestedinasimilarfashion,too,helpingtoestablishmoreclearlytherangeanddepthsofproficiencyinaparticularestablishment

。Finally,linkedwiththepreviouspoint,manytextbooksarenowofferedinaset,typically,beginnerlevelthroughtointermediateoradvanced.Ateacherwishingtoteachthesameclassafteronetextbookhasfinished,cansimplypickthenexttextbookinthesetandresumeteaching.Thete

χtbooksinaserieswillhavebeengraded

；eachsubsequenteditionwillincreasewithwordandgrammaticaldifficulty.Disadvantagesofusingpre-publishedtextbooksAfterlookingattheadvantagesofusingapre-publishedte

χtbook,itisnowtimetoturntothedownsidesofsuchte

χts.Tobeginwith,theideaofuniformity,fromabove,couldalsobedisadvantage

・Thereare

“super"-sellingtextbooksthataresmallinnumber,butarewidespreadinuse.Onebookinparticular,Interchange(Richards2002)iswidelyused,notonly
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inJapan,butalsoinSouthEastandcentralAsia.ItisabookdesignedforESL

students,andmightsuitamulti-racialclassstudyinginNewYork,butitisoft:en

usedinJapaninanEFLsetting.Thismightbeaninterestingbook,butlwould

argueforitsuseintwowidelydifferentf(:)rmats,suchasJapan,andsay,other

Englishspeakingcountries.InAmerica,asanESLcountry,theneedsofthe

foreignstudentstendtobesurvival.butinJapanstudentsarenotdrivenbythose

samenecessities.sousingthesametextbooksseemsinconsistent 。Eachclassandeachindividualstudentwithinthatclasswillhave,tosomedegree,adifferentwayofseeingtheworld,differentreasonsforstudyingEnglishandmostimportantlydifferenttastesandinterests.Mosttextbookstendtoconcen-trateonasmallnumberofhighinterestareasthatmatchcurrentyouthtrends,sayforexample,talkingabouttheTV,hobbiesorsports.Nodoubtsometopicswillprobablyappealtothema

、jorityofstudentsinaclass,maybeeveninAsia,butthesametopicsmayalsoprecludealargenumberofstudentswhoarenotsointerestedinthosetopicsthatatextbookmightoffer,ormaycomefromacountrywheresuchtopicsareirrelevant.DostudentsthatcomefromThailandandJapanhavethesameattitudesaboutfashions

；eventhoughtheymaybeusingthesamekindoftextbook?InJapan,especially

けopicsandpopularfadscansoonlosetheirappealandbereplacedbythene

χtfadorfashionalotquickerthaninotherAsiancountries.Writersofte

χtbooksshouldmonitorchangesinfashionandthinkingandproducetextbooksthatreflectsuchchanges

。Next,notonlycanthestudentsbedifferent,butdisparitycanalsobeenseeninteachingstyles.Ifweassumethatoneparticularprofessionalwroteatextbook,and,(possibly)anothercompiledtheteachers'manual,thenathirdisgoingtoteachthissamete

χttostudents.Thepotentialfordifferencesinteachingmethodology,andsubsequentlyplanningaclassactivity,betweenallthreeofthesepartiesislarge.Finally,whilerepresentativesfrompublishingcompaniesdohaveauniqueinsightintothetypeofbooksthatarebeingsoldinJapan,theyare,attheendoftheday,governedbymakingprofits.Basedprimarilyoncustomerbuyingtrends.representativescansometimesonlyrecommendthebooksthattheirbrokersorbossesaretellingthemtosell.Theadvice,howeverhelpful,shouldbelookedatobjectively

・
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2。0Choosingapre-publishedtextAfterweighinguptheprosandconsofchoosingatextbookforaclassanddecidingthattimeisnotonyourside,howdoesateachergoaboutdecidingwhichtextbooktouseforaspeakingskillsclass,takingintoconsiderationpossiblybiasedpublishinghousesandthehugenumberoftextsthatareavailable?Thispaperwillnowpresentadvicefortheteacherswhofindthemselvesinthepositionofteachingaclass,possiblycompulsory,atlowerproficiencyuniversitylevelandneedtochooseagoodtextbook.Tobeginwithcriteriahavebeenlaiddownandimpor-tantconsiderationgiventothefourfollowingareasofte

χtbookselection:physicalcharacteristics,organization,topicsandactivities.Withinthesefourcriteriaanumberofsub-criteriaareintroducedtomaketheselectionprocessmorecompre-hensiveforateacher.Thefourmaincriteriaandtheirsub-criteriacanbeseenonthechartonAppendixA.Itpresentsawayofusingtheseindividualfactorstotrytocomeupwitharatingscorewithwhichtojudgethebestoveralltextbook,incomparisontoothersthatateachermayratebythesamescale.

2.1PhysicalCharacteristics

Veryoftenthetextbookwritersareatthewhimofthepublishingcompaniesin

termsofphysicalprintandpictures,bothofwhichinlargeamountswillpushup

thecostofthebook.However,physicalcharacteristicsarewhatcanbevisually

stimulatingaboutatextbookforourstudentsandthemorevisuallystimulatingthe

presentationofatextbookthehappierthestudentswillfeelaboutusingit.Forthe

oralskillsteachertherearesevenareasrelatedtopictures,text,activitiesand

examplesusedintextbooksto100kwhenappraisingphysicalcharacteristics.

Pictures,ratherthantextarealwaysmorestimulatingforthestudentstolook

at,andthechosentextbookshouldhaveagoodmixtureofglossypicturesand

eye-catchingitems.0fcourse,thesubjectandstyleofthesepicturesshouldbe

considered,too.Ifeveryonethatappearsinthepicturesismiddle-agedthenthe

bookmightbeconsideredunsuitableforauniversitylevelclass.Similarly,the

objectsthatappearinthepicturemustberelevanttothetimeandfashionsasmuch

aspossible.So,obviously,picturesfeaturingstudentsusingtheir “tamagochis"arenotgoingtobeup-to-dateandrelevant.Notonlythepicturesthemselvescanbestimulating,butalsothete

χt.Avarietyoftextssizesandstylesarealotbetterthanhavingthemonotonyofonefont
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orstyleoneverypage 。Textbooksshouldpresentideasthatthewriterthinksareimportantforstudentstoknow,likeanewsetofvocabularyoragrammarpoint,inabox.Thesepointsshouldbedistinguishablefromothertextonthepage,byhighlightingsothatstudentswillnoticethem

。Next,oncethecorrectcontentofthepicturesandstylesoftexthasbeenestablished,spacingbetweenthesetwoisimportant.Textbookpublishersdonotusuallyhavetheluxuryofliberalwhitespaceonapageasspacecostsmoney.Attheotherextremetoomanywordsandpicturesononepagecanbeconfusingandevencreateastressforstudents,astheytrytobothcomprehendandseparateitall.Amediumofspace,te

χtandpicturesthatdonotcrowdorinhibitoneanothershouldbeonegoalofate

χtbook 。Finally,thedirectionsandexamplesthatcomebeforetheactivitiesshouldbereallyclear.Intheclassroom,ofcourse.ateachercanfillinanygapsinmis-expectation,butgooddirectionsande

χamplesshouldbeabletoclearlypresentideastoastudentwhoislookingatanactivityforthefirsttimealone.

2.2Organization

Thereareonlytwopointstoconsiderinthesectionfororganization.The

first,tableofcontents,shouldcomprehensivelycoverallthelanguageandideasthat

aretobecoveredinthete χt.Thatincludestypesofvocabulary,structuresandmoredetailedinformationaboutpurposeandflowofindividualactivities.Aneffectivetableofcontentsmakesrevieweasier,cangivemotivatedstudentsanopportunitytopreviewunitsandgivestheteacheragoodideaofwhatunitstouseandinwhatorder.Theotherpointistheorganizingunitsforthebook.Thechoicesavailableinclude:grammar.functions,skillsandtopics.Manyteachersandtextbooksnowuselayeredormixedsyllabuses,whichemployanumberoforganizingunitswithdifferentpriorityweightings,forexampletopicsbeingamainorganizingunitandfunctionsbeingsub-unitswithinthemainunits.Byusingalayeredsyllabusastudentcangaine

χposuretoawiderrangeofskillsandwaysofengagingtopics.

2.3Topics

SincetheintroductionofthecommunicativemovementinJapan,topicsseem

tohavebeenthemostpopularorganizingunitamongforeignteachers.Topicsput



134 JournalofTourismStudies(2005)

theemphasisoncontentratherthanmorefragmentedconceptssuchasstructureor

functions.Mohan （1986 ）believesthatamongotherthingssyllabusbasedoncontentfacilitatecomprehension,motivatestudentsandmaketeachingmeaningful.Theyalsoofferstudentseasyaccesstoexistingschema,andtheyofferachancetolearnaboutforeignvaluesrelatedtothesametopics,teachingnotonlylanguage,butalsoculturalvalues.Whenevaluatingatextbookteachersshouldconsiderthefollowingfourfacetstotopics,includingtheirrelevance,number

けhewaytheyaregroupedandthedepthofatopic

。Likepictures,butmoreso.topicsshouldreflectideasthatareinterestingandalsorelevanttothestudents.ThetopicsshouldalsoencapsulateelementsofWesternvaluestostartstudentsthinkingabouttheworldoutsideofJapan

。Infurtheranalysisofthetopicsitisnecessarytoconsiderrelevance,size,groupingsanddepth.Thesizeandgroupingoftopicsshouldofferstudentslotsofopportunityforchoice,asallthetopicsmaynotbetothelikingofallthestudents.Inthatwaystudentscanacceptorrejecttopicsthatmightappearinthetextbook,givingalotmoretopicchoice.Furthermore,sometopicsshouldofferthescopefo

「beingexploredingreaterdepth.notjustthroughcasualconversation.Agoodte

χtwillprovidetheopportunityforthetopictobeexpandedintorelatedareas.Forinstance.atopicthatstartsbygettingstudentstotalkabouttheirfamiliescouldprovideachanceforstudentstomaketheirownfamilytreestodeepenunderstand-ingandattachpersonalizationtothetopicitself.

2.4Activities

Thissectionholdsbyfarthemostcomparisonpoints(eighteeninAppendixA),

andcouldbeconsideredthemostimportantforselectionasthissectioncoverswhat

studentswillbeengagedinforthedurationoftheclass.Ifattentionisnotpaid

herethenstudents'timecouldwellbewasted.Inthissectionmanyareassuchas

variety,effectivenessandauthenticityneedtobeaddressed.

Firstly,variationisimportanttokeepstudentinterestandpracticedifferent

skillareas.Ifthemainfocusofthete χtbookistobeoralcommunicationitshouldofferopportunitiestopracticebothlisteningandspeakingskills.However,afurthercombinationofsomereadingandwritingintothecurriculumwillreinforceeachotheraswellasofferingadifferentslantininterestanddirection.Ne

χt,whateverthesizeofaunittheactivitiesincludedthereinmustbuildoneachotherinasystematicfashion.Mostcommunicativeteachingtheoriesusedin
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Japaneseclassroomsadvocateacontrolledtolesscontrolledflowofactivities,such

asthep-p-p(Presentation,PracticeandProduction)modelortheTaskCycle

(Willis,1996).AlthoughitshouldbenotedthatWillisdoesalsoadvocatedealing

withgrammar(languagefocus)problems.highlightedinthetask,aftertaskcomple-

tion.However,anytextbookthatputsvocabularyexercisesattheendofaunit,

unlessthereisanobvioustheorytobackitup.orit'ssomekindofreview,would

beoflittleuse.Thestandardnormthatappearstoworkisreadingorvocabulary

activitiesthatleadintoalisteningexercise.Thismightthenbefollowedby

speaking(pronunciationandconversation)andperhapsatasktofollowthatand

possible,also,areview 。Varietyshouldalsobeseeninthelisteningexercisesofthetext.Anidealsituationwouldbeamixtureofdifferentages,andEnglishdialects,butattheleast.thenumberofvoicesusedshouldgobeyondthesametwopeopleforeverydialogue

・Includedinthisvariety,andworthyofitsownpoint,istheissueofgender.Generally,speakingtheroleofwomeninJapanissomewhatdifferenttothatofWesternwomen,soconversationsincludingJapanesepeopleshouldreflecttheJapanesegendernormsandwherewesternersareintroducedtheconversationemphasisshouldalsodisplaygendernormsacceptableinwesternculture.Tomixthetwocanpresentanunrealisticsettingandcannotinformondifferencesofthisnature

。Aftervariety,weshould100kattheeffectivenessoftheactivitiesthemselves.Forthispartthemaindisciplinesthatshouldbeincludedinaspeakingcoursetosomedegreeshouldbeborneinmind.Theyarevocabulary,focusonform,pronunciationandfluency.Thevocabularyshouldbegradedsomehowandincreaseindifficultyasthevolumesofaseriesprogressindifficulty.Also,com-moninmanytextbooksnowarevocabularydictionariesthatallowstudentstopre-learnimportantwordsthatmightappearinthenextlesson.Aswellasvocabularyintroductionforeachunit,thereshouldbearegularrecyclingofkeyvocabularyatvariousstagesthroughoutthebook.Focusonformshouldbepresent,butbeingthatitshouldbeacommunicativetextbook,itshouldnotpervadeeverythingelse.Inthesamerespectsoshouldpronunciationandnuencyactivities,whichinthepastmighthaveeitherbeenleftoutofte

χtbooksalltogether,orattheothere

χtreme,concentratedontoomuchwithinaparticularte χtbook.Nowabetterappreciationoftheimportantofallthesefourareasofvocabulary,grammar.pronunciationandfluencyfc:)rEFLclassesshouldbepresentinagoodtextbook.
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Also,importantfortacklingnewareaswherethestudentshavenoprior

knowledgeorexperienceareschema-buildingexercises.Atextbookshouldnot

diverightintoatopic,unless,forexample,aculturepointispresented,butfind

waysofeasingthestudentsintoaddressingthetopicbyusingschema-building

exercises.Also,inrealconversation,Richards(1990),believesthatschema “…isonesourceofinformationtforpredicting

“…thedirectionofconversationforcertaintopics".Sonotonlydoesschemabuildexpectationsforatopic,itisvitalthattheseexpectationsaresufficienttocarrythespeakerintoconversationsoutsidetheclassroom

。Authenticityinmaterialsisthenextpointtothinkabout.Peacock(1997),statesauthenticmaterialscanprovideimportantculturalinformation,exposestu-dentstoreallanguage,andmaketeachingmorecreative.Indeed,therehastobealevelofrealismabouttheexercisesortheywillservenopurpose,ortherewillbelittletopreparethestudentsforEnglishoutsidetheclassroom,wherestudentsknowthatnativespeakerswillnotconvenientlyslowdownspeechforthem.Thereisofcourse,aproblemintryingtodeliveralisteningorreadingtextthatisgoingtobeunderstood,withoutcompromisingauthenticity.Allte

χtbooklisteninghasbeenscriptedbeforeitisrecordedontoatapeorCD,butatleastallowancesshouldbemadeinthelisteningfornaturalbreakslikefalsestarts,coughs,etc.Writtendialoguescannotexpressspeed,accentsorbackgroundnoises.soagoodrecordingofatranscriptshouldhaveeachofthesethreeelementsinsmallamountstoaddsomeauthenticity.Thewaythesedialoguesarepresentedonthelisteningtapewillbewhatmakesagooddialogueeithercomprehensible,ornot

。Alsolinkedwithauthenticityisthenotionofsupplyinganappropriatechal-lenge.Rememberthatwearetryingtoreachthejustabovethebeginnerlevel,sothereshouldbeallowancesforapossiblelackofpassiveknowledge.Activitieswillneedtobesetatasuitablechallenginglevelthatwillnotoverwhelmthealreadynervousstudent.Task-basedteaching(Willis,1996)isgoodatgettingthestudentstoworktogetheronsomethinglike

“planninganightout"or “conductingasurvey",somethingtheycanenjoyinEnglish,butmayusedintherealworldatsomepoint.Forbeginners,andanyotherleveltoo,presentingdialoguesenablesstudentswithlimitedstructuralknowledgetoseehowconversationsareputtogether,andgivesthemsomethingtomemorizeinwholechunks.Theyalsoofferintroductiontofunctionalwork.anotherorganizingunitofthelayeredsyllabus,asstudentsbegin
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tounderstandhowphrasesinEnglishperformvarioustasksorfunctionse.g.

apologizingorcomplimenting.Richards(2001),alsoclaimsthatlanguagepresent-

edinfunctionalformthroughoutacurriculumcan “…readilybelinkedtoothertypesofsyllabuscontent".Othercontentcouldbegrammar,vocabularyortopics.heclaims.whichareeasiertopresentandunderstandinthefunctional/dialogueform.Mostmoderntextbooksincludeanotefromtheauthorintheintroduction.Thisisintendedtoimparttheauthor'sapproachtoteachingthattheyfeelthebookwouldbebestusedfor.It'sessentialtoreadthisparttomakesurethattheauthor'sviewonteachingmatchesyourowninsomeway.However,that'snottheendofit.Acheckshouldthenbemadeoftheindividualunitsthemselves.Dotheobjectivesthatappearatthebeginningofaunitappearintheunits,andalsodotheobjectivesfollowtheideastheauthore

χpressesintheintroduction?Abookwhoseauthorclaimstobecommunicativeshouldnothaveunitsbasedsolelyonstructural

●points.Whenthinkingaboutthetheoryofatextbookoneimportantpointtoaddressisthecreationofanatmosphereforacquisitionoflanguagetohappen.WriterslikeLightbown&Spada(1993)statethat

“..interactionalmodificationpromotesacquisi-tion".Thismeanslanguageismosteffectivewhenadjustedviainteractionbetweennativeandnon-nativespeakersofvaryingproficiencies.Ate

χtbookthatonlyprovidesactivitiesforstudentstoworkbythemselvesisnottakingadvantageofvaluableinteractionopportunity.Anyactivitywherestudentsarerequiredtoobtainmissinginformationfromanotherpartnerinordertocompletetheirownpartcansatisfytheinteractioncriteria.Threeexamplesofthistypeofinteractioncouldbeinterviewsquestionsonaparticulartopictoaskapartner

；Rakingtasks(Willis,1996),forwhichstudentsaregivenalistofwords,say,foodtypesandthenprioritizetheirpartners'consensusontheirfavouritefoodsfromthelist

；andjigsawreadingswhentwostudentsworkfromthesamete

χt,buteachstudenthasdifferentpartsmissing.Andtogether,throughinteraction,theyseektheinformationtheotherpartnerhastomaketheirowntextwhole.Allthesethreeactivitieswork,butthejigsawreadingcouldbemoreconducivetointeractionthaninterviewsorrankingasjigsawinteractionisnecessarytofinishthetask,buttheothertwotypesofactivitiescouldbecompletedalonejustaseasily.Anothervitallyimportanceelementistheopportunityforstudentstopersonal-izeandbegivensomeautonomyforsomepartoftheirclassactivitieswithinatopic,
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Brophy(1998).Althoughtextbooksofferavarietyofideastokeepthestudents

engaged,ultimately,itwouldbethemannerinwhichthestudentcanpersonalize

somethingofinterestinthetextthatwillgivebenefitandenjoymenttoastudent.

Ataminimumtextbooksshouldprovideaspaceforstudentstowritetheirown

answers,orevenmaketheirownquestionsaboutatopic,andattheotherendofthe

autonomyspectrum.agoodtextbookcouldoffersomekindofproject.

Asmentionedbefore,personalizationisimportantandprojectworkisoneway

ofreallydrawingoutcreativetalentsandbuildingconfidenceinstudents.Projects,

tobedoneindividuallyorinagroup,canbuildontheskillsandlanguage

encounteredwithinthete χtbookand,intheformoftasks,canalsobeagreatmotivatorforstudents,Robson(2003).Attheprojectworkstageallthevocabu-laryandstructurenecessarytocarryouttheprojectwillhavebeencovered.Whatremainsisforaprojecttoprovideaviablewayofcombiningthelearntmaterialtoenablethestudenttogoout,seekandbuildideasbasedonthisknowledgeforthemselves.Theprojectshouldbedealtwithinmanageablestages.sostudentscanseehowtheirideasdevelopateachstage.Lastly,eachunitshouldofferopportunitytoreviewthekeythemestaughtthroughoutthatunit.Ifthethemesareeasilyidentifiable,forinstance,afunctionofinvitingsomeoneforanightout.thereviewmustincludethisparticularfunction

・Reviewcouldbedoneinclass,butagain,ifthee

χamplesanddirectionsareclearenoughthereviewissomethingthatthestudentcanspendhisorherownpersonaltimeonconsolidating.Withoutreviewthestudents'exposuretooneformofEnglishbecomeslimitedandthereforelesslikelytobeproducedinfutureinter-actionalactivities.

3.0Conclusion

Theriseindemandforcompulsoryoralcommunicationclassesatuniversities

inJapanhascreatedasituationwhereateachercouldseetheirownweeklyschedule

fullofthesetypesofclasses.Intheseclassesstudentsmayormaynotbeinterested

inEnglish,andhavesomeknowledgeofperhapsbasicgrammarorvocabulary,but

lackcommunicativeabilitytousewhattheyknowinconversations.Forteachers

whohavelotsoforalcommunicationclassestofacilitateaproblemmayariseinthe

planningofeachcurriculumforaparticularclass.Ideally,ateachershouldstart

withablanksheetanddesignthecurriculumbasedonasolidprocessstartingwith
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aneedsanalysisandendingwithteachingthefinalcurriculum,andincludea

constantevaluationfromthestarttothefinishofthatprocess.However,time

constraintsmakethisprocessalmostimpossible.Awaytosavetimeandstill

deliveragoodcurriculumistouseapre-publishedtextbook.NowinJapanthe

numberoftextbooksonofferfrommajorpublishingfororalskillsaroundthe

beginnerlevelisverylarge.Also,textbooksthemselvesareproducedtomake

moneyfc:)rtheircreators,socertainpartsofthebookmaybecompromised.

Furthermore,allstudentscouldbepotentiallydifferentintheirviewsandhowthey

seetheworld.sotryingtobandthemallunderonetextbookhasthepotentialfor

mismatch.Thispapersetsouttoprovideapracticalchartthatteacherscanuseas

achecklisttoevaluatepossibletextbookstheyareconsideringasacurriculumfor

anoralcommunicationsclass.Ateachercananalyzeatextbookbylookingatthe

maincriteriaofphysicalcharacteristics,organization,topicsandactivitiesthathave

beenbrokendownintofurthersub-criteriainAppendixA.Oneideaforuseofthe

chartistoassignascorebetweenzeroandtwopointsforeachofthethirty-one

criteria.Zeropointsmeansthatthetextbookhasmadenomentionofthecrite-

rion；onepointmeansthatthecriterionhasbeenpartiallydealtwith ；andtwopointsf(:)ratextbookwhenithastakengoodcaretomeetthecriterion.Eventhoughsuchachartissubjective,teachersstillgetatangiblescoreattheendofanevaluation,whichshouldatleastbethebeginningofabasisforadoptionorrejectionofaspecifictextbook.Finally,althoughthispaperhasconcentratedonbeginnerlevelstudents,itcouldbe,withperhapsonlyslightalteration,adaptedforotherkindsoflevelsorpurposesoforalcommunications.
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GTahamRobson:FindingtheRightSpeakingSkillsTextbook

ImportantCriteriatoConsiderforChoosingaSpeakingText

ImportantCriteria Rating

PhysicalCharacteristics

-useofstimulatingpictures

－useofpicturesthatstudentscanidentifywith

-useofavarietyofdifferentte χttypes&sizes

－useofhighlightingtoshowimportantpoints

－spacingoftextandpictures

－standardofactivitydirections

-standardofe χamplesofactivities

Organization

standardoftableofcontents

－effectiveuseoforganizingunits

Topics

-relevanceoftopicstotareetgroup

numberoftopics(toallowselection&rejection( 】)）

－miχtureoftopicgroupings

-opportunityto/exploretopicindepth/orspringboard （2）

Activities

－varietyofallfourmajorskillareas

－abilityoftheactivitiestofeedintoeachother

-’varietyofvoicetypesonlisteningtapes

-effectiveuseofbothgenders

一一effectiveuseofvocabularyexercises

－effectiveuseoffocusonform

－effectiveuseofpronunciatione χercises

－effectiveuseoffluencyexercises

-effectiveuseofschema-buildingexercises

－authenticityoftext

－abilitytodeliveranappropriatechallenge

-abilitytoproviderelevant ”real-life"’tasks

‾abilitytoprovidegooddialoguesforfunctionwork

－abilitytoprovideobjectivesbasedonauthor'sphilosophy

-abilitytoprovidecollaborative/interactionale χercises

トabilitytoencouragepersonalizationoftasks （3)

－opportun山esforprojectwork

－opportunitiestoreviewpreviousmaterial

Notes

1

j
j

り
-
a
C
O

ぐ

ぐ

Doesthel ・angeandsizeoftopicsallowstudentstoselectone'sthey 】ikeandrejectthosetheydon't?Howwelldoesthetopicallowe

χplorationinotherrelatedideas.Howwelldoesthetaskallowthestudents'ownideasore

χperiencetobedrawnintoatask?

AppendixA

Possible

Rating

Key

う

ー
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Containsthe

importantcriterion

pointstoareasonable

degree

Onlycontains

ltheimportant

pointcriteriontoa

smalldegree

Doesnotcontain

Otheimportant

pointscriteriontoanv

degree
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現日本の大学では会話の需要があるとともに、それに対してのクラスが増えている。理想的な会

話のカリュクラムを作るのはすごく長いプロセスが必要と言う。しかし先生たちは、長いプロセス

を作るにあったてやるべきことがたくさんあり、いくら時間があっても足りない状況下にある。現

段階ではテキストに頼よっている。しかし、日本の出版会社は数多く会話のテキストがあるが、実

際どれを選択するかが難しい、私が称えることは、先生たちの為のポイントが明記してあるチェッ

クリストの製作が好ましい。


