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Abstract

Thispapersetouttoexaminethefactorsinfluencinganeffectiveelicitation

deviceforgainingfeedbackonacourseofstudy.Todothis,acoursequestion-

nairewascriticallye χamined.Thequestionnairewasfoundtocontainarangeofproblems,principallyintheemploymentofleadingorambiguousquestionsthatweakenedthevalueoftheinformationgathered.Twoprincipalsuggestionsforremedyingthiserrorwereproposed,bothofwhichinvolvedthestudentsatthedesignstageofthequestionnaire.

Introduction

Courseandprogrammeevaluation,despiteitsimportance,isasomewhat

neglectedareawithinthelanguageteachingprofession ∠Whilstagreatdealofattentionhasbeenfocusedonlanguagetesting,comparativelylittlehasbeenf(:)cusedonevaluationandtheeffectiveelicitationofcoursefeedback.Infact,oftenthesubjectisomittedcompletelyfromTESOLtrainingprogrammeswiththeresultthatthereisacomparativelackofexpertiseinthisareaamongstpracticinglanguageteachingprofessionals.Thispaperattemptstoexaminesomeoftheissuesinvolvedinelicitingsuchfeedbackviaaquestionnaireapproachandtosuggestwaysinwhichtheproceduremaybeimproved.Todothisthefollowingsectionexaminessomebackgroundissuesrelatingtoquestionnairedesignandimplementationingeneral.Itisfoil-owedbyasectionwhichcriticallyanalysesonespecificquestionnaireandsuggestsvariousideasforitsimprovement.Thepaperconcludeswithsomeproposalsforanapproachinvolvingstudentsinthedesignstageofthequestionnaire.
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Whytoevaluate?

Thereisawiderangeofreasonswhyaninstructormaychoosetoevaluatea

courseofstudy.Itmaysimplybetoassesswhetheronemethodofinstructionis

betterthananother.ForexamplePalmer(1992)describesaprojecttodetermine

whetherfirstyearstudentsofGermanmoreeffectivelyacquiredlanguagefollowing

amethodbasedonKrashen'stheories.Thiswascomparedtoacontrolgroupof

studentslearningGermanthroughmoreconventionalmeans 。Acommonreasonforevaluatingacourseofstudyistoassesstheextenttowhichthestudentsaresatisfiedwithwhatisbeingoffered.Thisisparticularlyrelevanttopayingcustomerswhomaybeencouragedbyprocedureswhichevaluatewhetherservicesareappropriatelyprovided.Instructors,fortheirpart,maywishtoassesshowwelltheyaredoingintheeyesoftheirstudentsandtheextenttowhichtheyaremeetingtheirstudents'perceivedneeds.Inaddition.theymayhavetheirownaimsn:)racourseandwouldliketoseehowwelltheseaimsarebeingachieved,or.theymayhaveplansforthefuturewhichanevaluationmayhelptoinform.Inmostcases,theprincipalreasonwhyevaluationisundertakenistoimprovethestandardofeducationalservicesbeingoffered.

Whattoevaluate?

Thereareagreatnumberofissuesonwhichanevaluationcanfocus.Perhaps

ofgreatestinteresttotheinstructoristhee χtenttowhichthestudentshaveacquiredthelanguagetheyhavebeentaught.Successinthisregardmaybegaugedbyadministeringatestbeforeandafterthecourse.Ifthestudentshaveimproveditmaybeassumedthat,atleasttosomeextent,theinstructionwasasuccess.Ofconcernhereishowtogainfeedbackonboththeteacher'sperformanceandthecourseprogramme.Thiscanbeasensitiveissue,particularlywhencurriculumdecisionsarebasedontheinformationgatheredandtheteacher'spositionisinfluencedbyapositiveappraisal.Traditionally,questionnaireshavebeenthepopularinstrumentofattainingsuchinformation.However,Rea-Dickins(1994)warnsthatquestionnairesshouldnotbeusedwithoutcaution,asthereareanumberofproblemsassociatedwiththeiruse.Itiswelldocumented,forexample,thatonedrawbackisrespondents'willingness,orlackthereof,togivecriticalorsensitiveinformation.Suchprob-
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lemsmaybeexacerbatedininstitutions(e ・g・suchasuniversitiesorhighschools)wherethepersonadministeringthequestionnaireisalsothepersonresponsibleforgradingthestudents.Inthesesituations,respondentsmayfeelthatfrankandfaircriticismofthecoursewillaffecttheirchancesofsuccessfullypassingit.Inaddition,culturalfactorsplayaroleinmitigatingtheobjectivityofresponses.Forexample,inJapan,whereteachersenjoyarelativelyhighstatuscomparedtothatofthestudents,andnegativepolitenesstogetherwithoff-record(indirect)politenessstrategiesarethenorm(BrownandLevinson,1987),elicitationofdirectandeffectivefeedbackmaybefurtherhampered.Manyinstructorswillhavehadexperienceofadministeringcoursefeedbackquestionnaires.Areasthattypicallycomeintofocusarethecoursebook/materialsused.theteacher'sstyle,balanceofskillspracticed,methodology.classroomfacil-itiesandsoon.Also,questionsonsomewhatambiguousareassuchasoverallsatisfactionarefrequentlyincluded.Whatbecomesclearfromviewingsuchquesti-onnairesisthatthepersonresponsiblefordesigningthesurveywieldsenormouspowerovertheinfc:)rmationgathered.Forexample,ifthereisanareainwhichtheyknowtheyareweaktheycansimplynotincludeitintheevaluationsheet.Thus,itispossibletopresentoneselfinamorepositivelighttomanagementandcourseadministrators

。Nunan(1992)citesthreefeaturestypicalofbadlydesignedquestionnaires:1.Leadingquestions(wheretheresearcher'sownattitudeisreflectedandarequiredresponseissought)2.Confusingquestions3.AskingmorethanonethingatatimeWithregardto'confusingquestions',WeirandRoberts(1994)analysissuggeststhreesub-categories:(i)difficulttoanswerquestions,(ii)ambiguousquestions,and(iii)over-generalquestions.Theyalsowarnagainsttheuseofdoublenegativesandjargon.

Whentoevaluate?

Ingeneral.coursesareevaluatedattheend,oratsometimeapproachingthe

end,ofacourseofstudy.Insomerespects,thisistheleastusefultimetodoitas

itgivestheinstructornochancetoactupontheresultsforthebenefitofthe

respondents.Ineffect,theresultsmayonlybenefitsubsequentgroupsofstudents
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(andwhoseneedsmaybelargelydifferentanyway) 。OnepossibilitytoimproveuponthisstateofaffairsistoimplementasystemofongoingformativefeedbacksuchasthatsuggestedbyMorrowandSchocker(1993)inwhichdatawascollectedonaregularbasisinordertoinformcoursedecisionsatalllevels.Although,inpractice,mostinstructorsmaynothavetheresourcestoadoptsucharigorousapproach,somequickandinformalevaluationsheetstocheckstudentsatisfactionshouldbepossible

。Onefurtherpossibilityistoadoptapost-courseevaluationsysteminwhichcoursefeedbackiselicitedsomeperiodoftimeafterthecoursehasfinished.Thismaybeofparticularbenefitto,forexample,traineelanguageinstructorswhomaynotbeabletofullygrasptherelevanceoftheircoursecontentuntiltheyhavehadachancetoputitintopractice.Itmayalsobenefitlanguagelearnerswhopursuecareersinwhichtheyneedtousethelanguagetheyhavestudiedonthecourse.Onepositiveaspectofthisapproachisthattheremaypotentiallybefewerproblemsofelicitingfrankcriticismofacourse,ofthesortdescribedabove,astherespondentsmaynolongerfeelaneedtoplacatetheirinstructors.However,adrawbacktothisapproachisthatstudentsmaysimplyhaveforgottenmanyoftheirmostpertinentcriticismsbythetimethequestionnaireisadministered.

QuestionnaireAnalysis

ThefollowingquestionnairewasadministeredtoagroupofteachersofSpanish

whohadbeenfollowingacourseofprofessionaldevelopment.Theparticipants

wereallre-trainingasSpanishlanguageteachersinordertomeetthedemandsofthe

institutioninwhichtheywouldbeteaching.Theywerealreadyexperiencedand

qualifiedteacherswhohadsignificantSpanishlanguagecompetence.Thecourse

wasattemptingtotraintheteachersinacommunicativelanguageteachingmetho-

dology.Thequestionnairewasadministeredattheconclusionofthecourseand

participantswerenotrequiredtowritetheirnamesonthequestionnaire.Its

purposewasexplainedtothemasbeingforformativefeedbacktowardssubsequent

courses.

Thequestionnairewasselectedforanalysis,principallyasitwasfelttobe

representativeofthegenre.
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j。Towhatextentdidthecoursemeet ‘yourneedsinthefollowingareas?a)Spanishlanguagepractice:b)LanguageTeachingmethodology

≒:c)Materialsdevelopment/production:d)Yourspecificteachingrole

；
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ThephraseTowhatdegree/extent ….'isusedinthisandsomeofthesubsequentquestions.Thereisaproblemwiththisapproachinthatresponsesmaybedifficulttoquantifybecausetheremaybeawiderangeofwordsusedbytherespondents.Aclearerpicturemightbegainedbyprovidingascale.Furthermore,itislikelytherespondents'answerswouldbemodifiedduetosensitivitytowardsthepeoplewhotrainedthem.

Questionlc ）isaskingmorethanonequestion.Materialsproductionandmaterialsdevelopmentaretwoseparateissues.

QuestionId)isratherambiguous.Therearenoguidelinesastowhatones

'specificteachingrole'actuallyis.Isthisagerange,studentlevel,typeofinstitu-

tiontaughtatorsomethingelse?Unlessthisisactuallydefined,thenthedata

receivedistoogeneraltobeuseful.Inotherwords,if,forexample.someofthe

respondentsfoundthecourseuselessbecausetheyteachveryadvancedstudents,the

questionnairehasnotactuallyelicitedthisreason.

2.Doyouconsiderthatthebalancebetweensessionsledbytheteacher-trainers

andsessionsforindependentstudy/researchwasappropriate?(pleasecom-

ment)

Therewouldseemtobearequiredresponsehere.but,inanycase,thereare

ambiguoustermsinthisquestionthatmakeitdifficultfortherespondentsto

answer.Forexample,whatisthe “balance"beingreferredto?Isitabalanceoftime,abalancebetweentheoryandpracticeorotherwise?Similarly,theword'appropriate'isambiguous(appropriatetowhat?).Thequestioncouldbefurtherclarifiediftheaimsofthecoursedesignerswerespecifiedwithrespecttowhytheyhavethesetwotypesofsessions.
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J。Oneof ’theaimsofthelanguagesessionsatthisdepartmentwastoprovideexamplesofusefulmethodologicalpractice.TowhatextentdidtheIan-guagesessionsprovideinsights(if

’any)into “usefulmethodology ”?Someofthecommentsaboveaboutquantificationofdataandambiguityapplyhere

（forexample:Inwhatregardisthemethodology'useful'? ）.Also,onewonderswhattheevaluationteamintendedtodowiththeresults.Iftheyintendedtoremovelessusefulexamplesofmethodologyandreplacethem,thentheirpur-posesmayhavebeenbetterservedbyaskingrespondentstolist,say,twoexamplesofmethodologythattheyfeltwereusefulandtwothattheyfeltwerenot.

4.Towhatextentdidthedepartmen ‘slanguagesessionshelp アtoenhanceyourcommandinthefourskillszListeningReadingSpeakingWritingIntheformthisstands,theremaywellbeproblemsquantifyingandactingupontheresults,asawholerangeofanswersmayarise.Also,itmaybedifficultforrespondentstoanswerthesequestions,sinceitislikelytherewillhavebeensomedegreeofoverlapbetweenthetraininginthesefourskills

・Furthermore,respondentsarebeingledsomewhattowardstheresearcher'sdesiredresponsebytheuseoftheword'enhance'.

j。Wewouldwelcome!suggestionstoassistusinthefutureplanningof ゛outcourses.Inparticular,wewouldaskyoutoconsiderthenatureandthequalityofthecourseinrelationto:yourneeds:balanceofactivities

；coherence

：progression:Asinsomeoftheabovequestions,therearelikelytobedifferinginterpreta-tionsofwhatthesetermsactuallymean.Onealsowondershowthesefourcate-goriesforevaluationwerearrivedat.Wasitthroughsomepre-researchthatidentifiedcoherence.progressionetc.asareasofconcern,oraretheresearchersattemptingtoavoidcriticisminotherareaswheretheyknowtheircourseisweak(butareunwillingtomakechanges)?Whyarerespondentsbeingaskedtomakesuggestionsinonlythesefourareas?
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Again,thequestionisaskingforconsiderationofmorethanonethingatatime,

'natureandquality'.

6。Towhatextentdoyoufee/youwereinvitedtocontributetothecourse!(insessionson/anguagemethodologyetc.)?Wasthelevelof

゛participationadequate?Hereagainrespondentsmaynotbewillingtoappeartoocritical.

7.Pleasecommentonthepre-courseinductiondayswithsuggestionsfor

improvementj

S。Furtherobservations/suggestions:Aproblemwithquestion7maybethatrespondentshaveforgottenwhattheydidfortheirpre-courseinductionday.However,ifthequestionhadbeenaskedimmediatelyaftertheinduction.respondentswouldnotyetbeinapositiontoevaluateitsusefulnesswithregardtothecourse.Bothquestions7and8arerathergeneralandthuslikelytoelicitawiderangeofresponses.Question8,however.isimportant,astheremaybeareasthatthequestionnairedesignersoverlooked.

Towardsanimproveddesign

Whattheaboveexampledemonstratesisthesignificante χtenttowhichthequestionnairedesigninfluencesthescopeofresponsesgathered.Theremayhavebeennumerousissuesthatwereofmoreimportancetothestudentsbutweresimplynotsurveyedinthisformat.Althoughthefinalquestiondoesallowforotherissuestoberaised,givenitsopen-endednature,itisunlikelythatenoughpeoplewouldraisethesameissueforittobeconsideredimportantbytheresearchers.Oneapproachthatmayhelptoalleviatetheaboveproblemistoactuallyinvolvethestudentsthemselvesinthedesignofthequestionnaire.Thiscanbedone,forexample,bytheinstructorgivingeachstudentapieceofpaperandaskingthemtowritedownaquestiontheywouldliketoseeinthecourseevaluation.Theinstructorthencollatesthequestionsobtained,addinghisorherownquestions(ifnecessary)andfinally.givesonecopyofthecompletedformtoeachstudentintheclasstobefilledout.Thus,theagendaisnotsetbytheinstructorbutbythe
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studentsthemselves 。Afurtherproblemthatemergedfromtheaboveanalysiswasthedifficultyofgettingunambiguous.quantifiableinf(:)rmationfromwhichfirmconclusionsmaybedrawn.Thisproblemmayalsoarisewhenstudentswritetheirowncoursequesti-onnaireitems,assuggestedabove.Onetechniquethatavoidsthisproblem,andatthesametimeinvolvesthestudents,istohaveeachstudent(anonymously)writedowntwopositiveandtwonegativesentencesaboutthecourse.Thesesentencesarethencollatedandputonaclineof

“StronglyAgree/Agree/NeitherAgreenorDisagree/Disagree/StronglyDisagree".Thestudentsaresubsequentlyinvitedtorespondtoallthesentencesgathered.Theadvantageofthisapproachisthatnotonlyistheagendasetbythestudents.butalsotheinformationgatheredisquantifia-ble.Inotherwords,theinstructorcouldwithsomeconfidenceusetheinformationtoinformfuturecourses.Frommyowne

χperiencesofteachingEnglishinJapanacombinationofbothaformalquestionnairedrawnupbytheinstructorandaninformalonedrawnupincollaborationwiththestudents,providesthemosteffectivesystem.Thiswayissuesvaluedbybothstudentsandteacherareassuredinclusion.

Conclusion

Thispaperlookedatquestionnairedesignfc:)relicitingfeedbackonacourseof

study.Duetoconstraintsofspace,awiderrangeofevaluativemethods,suchas

informalinterviews.hasnotbeendiscussed.

Throughacriticalevaluationofatypicalquestionnaireawiderangeof

problemswasidentifiedthataffectedboththevalidityandreliabilityofthedata

gathered.Twoproposalsweresuggestedtocountertheseproblemswhichinvolve

thestudentsintheactualdesignstageofthequestionnaire.Asonecommentator

notes,veryoften,inherexperience,evaluationsstopafterthedatacollection

(Rea-Dickins,1994).Theapproachsuggestedinthispaper,itisproposed,would

helpprioritizeissuesofimportancetothecourseparticipantsthemselvesand.thus.

arminstructorstousethedatagatheredinordertopositivelyinformsubsequent

teachingdecisions.
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